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Ardcroney N.S. 
English Plan

1. Introductory Statement and Rationale

(a) Introductory Statement

This revised Whole School English Plan was drawn up in consultation with the staff of Ardcroney N.S. This revised plan also takes into account the recommendations of the National Literacy and Numeracy Strategy which states that: “Literacy includes the capacity to read, understand and critically appreciate various forms of communication including spoken language, printed text, broadcast media, and digital media”. (The National Literacy and Numeracy Strategy)

(b) Rationale

In Ardcroney N.S. we are committed to the holistic development of all pupils and we see language as being a key component in each child’s development. In developing this whole school plan for English, our hopes are:
a. To benefit the teaching and learning of the English Curriculum in our school
b. To create and implement a core curriculum in the areas of reading writing, oral language, poetry, spelling, phonics and handwriting.
c. To conform to principles of learning outlined in the Primary School Curriculum.
d. To ensure consistency, development and continuity in our approach to the teaching of all aspects of English throughout the school.


We believe that a consistent, structured and intensive oral language and phonics program will improve learning and teaching in all areas of the curriculum.
Therefore, we are using the Jolly Phonics programme to enhance the competence and confidence in phonics, decoding and encoding which will enable development in reading and writing. We are using a combination of oral language programmes including the Rainbows oral language programme and Starlight  to enhance competence and confidence in speaking and listening. A thematic approach is used to teach Oral language, Reading and Writing from 3rd to 6th class. To further develop English comprehension, we explore the key comprehension strategies of prediction, visualization, making connections, questioning, clarifying, inference, determining importance and synthesis and to develop written English.


2.  Vision and Aims

(a) Vision:
The Primary Language Curriculum sets out an image of children as communicators, readers, writers, and thinkers, and a vision and understanding of primary classrooms as places where children are enabled to progress at their own pace in environments and relationships which are supportive, engaging and inclusive. In keeping with this vision set out in the new Primary Language Curriculum, our intention at Ardcroney N.S. is to develop our students’ abilities in relation to the areas of communication, reading, writing and thinking. In seeking to do this we will strive to deliver teaching which enables our students to progress at their own pace in environments and through relationships that are supportive, engaging and inclusive. (Primary Language Curriculum p. 12)

(b) Aims
This plan has been drawn up in accordance with the Primary Language Curriculum with the intention of setting out our approach to language learning in Ardcroney N.S. The Primary Language Curriculum sets out an image of children as communicators, readers, writers, and thinkers, and a vision and understanding of primary classrooms as places where children are enabled to progress at their own pace in environments and relationships which are supportive, engaging and inclusive.
We endorse the aims of the New Primary Language Curriculum, which are presented in three groups: focusing on children and their lives, children’s communications and connections with others, and children’s language learning and development. The more specific aims outlined within these groups, which we will strive to fulfil at Ardcroney N.S. are as follows:

Children and their lives
Through engagement with the Primary Language Curriculum, we at Ardcroney N.S. aim to:
· Enable children to build on prior knowledge and experience of language to enhance their language learning.
· Encourage children to embrace Irish positively, and promote our Irish identity through use of the Irish language.
· Encourage children of different languages and cultures to be proud of and share their heritage.
· Recognise the wide variation in experience, ability and language style that children bring to language learning in school as a first step in enabling them to engage in relevant and meaningful communicative relationships.

Children’s communications and connections with others

Through engagement with the Primary Language Curriculum, we at Ardcroney N.S. aim to:
· Embrace children’s uniqueness by nurturing their appreciation of their home language, their understanding of language and diversity, and their ability to use different languages, gestures and tools to communicate with people in a variety of contexts and situations.
· Encourage and enable children to communicate effectively in both the first and second language of the school and to communicate in their heritage language for a variety of purposes.
· Enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic and communicative experiences with peers and adults.

Children’s language learning and development
Through engagement with the Primary Language Curriculum, we at Ardcroney N.S. aim to:
· Promote a positive disposition towards communication and language by fostering within children a lifelong interest in and a love of language learning for personal enjoyment and enrichment.
· Broaden children’s understanding of the world through a rich variety of language experiences and through fostering an awareness and appreciation of other languages and cultures in an enriching learning environment.
· Enable children to use language imaginatively and creatively and to appreciate its aesthetic aspects.
· Encourage children to engage personally with and think critically about a broad range of spoken, gesticulated, written and multimodal texts.
· Support children to develop their literacy skills and enable them to progress at their own learning pace in oral language, reading and writing.
· Nurture within children an awareness of language, allowing them to appreciate and understand the content and structure of languages.
(Primary Language Curriculum, p.12/13)


Broad Objectives and Methodologies
The following are the broad objectives for the three strands of oral Language, reading and writing and the methodologies being used to meet these objectives.


3. Oral Language Objectives
The aim of this plan is to provide a structured, sequential programme for teachers which will enable children to:
A) Gain pleasure and fulfilment from language activities e.g. play
B) Develop the capacity to express intuitions, feelings, impressions, ideas and reactions in response to real and imaginary situations through talk and discussion, and the development of ideas.
C) Develop fluency, explicitness and confidence in communication.
D) Develop listening skills, language conventions, vocabulary, aesthetic response and language manipulation abilities. 

4.  Oral Language Methodologies
Approach to Oral Language:
Whole School Strategies for Oral Language

Yard:
· Using words to communicate and solve problems Self Maintaining Language
· Model positive and respectful language

· School Related Functions:
· Greetings as Gaeilge
· Etiquette for children visiting classes

· Play;
· Play activities daily in Junior Infants. We use a thematic approach for play and ensure that an oral language/role play opportunities are freely available throughout the year. Child led play is also essential in the further development of oral language.

· Rainbows or Starlight Programme:
· Effective use of digital resources on the Folens Online and CJ Fallon online websites using a thematic approach.

· Timetable for Oral Language	
· Play: child led play up to 60 minutes every day. 
· Oral language lessons daily: stand alone oral language lessons through stations, discreet lessons, formal lessons, informal language use

· Some Activities/Methodologies currently used for Oral Language
· The following skills will be modelled and taught in our school at all class levels:
· Using words for common social functions in a polite and respectful manner (ongoing, daily)
· Communicating to meet personal needs (on-going, daily)
· Listening (rhymes, jingles, riddles, listening activities, bingo, news)
· Recalling (re-telling stories, class trips/visits, news)
· Naming (name, address, days, months, seasons, family members, things you need for/find in)
· Categorising and classifying (people, places, family, clothes, weather, animals, food, pets)
· Describing (colour, shape, feelings, characters)
· Denoting Position (orientation-left/right, relational- under/beside/behind/on/in)
· Sequencing (alphabet, days, months, seasons, times of day, sequencing words)
· Reasoning (relational words-because/but, problem solving-what shall I do? 20 questions, proverbs)
· Giving instructions and directions (how do we make a cup of tea/go to the shop?)
· Reporting (reporting back from a group activity or project)
· Speaking out clearly (on going, daily)
· Predicting (hear part of a story, what do you think will happen next? picture sequences)
· Projecting/empathising (picture/story, How do you think they are feeling? How would you feel if I?)
· Imagining (a new planet, a newly discovered species of animal)
· Questioning (20 questions, the Yes/No game show)
· Interpreting and using appropriate non-verbal language
· Taking turns in speaking and listening (circle-time, news time)
· Showing tolerance for views of others (circle-time, debating)
· Think Talk time (thinking and talking about questions of a philosophical nature to develop critical-thinking)


There is an emphasis on classroom organisation and methodologies that provide children with an opportunity to learn the form and structure of language and to use language expansively through questioning and for coherent expression. Teachers will incorporate a variety of organisational settings into the teaching and learning for development of Oral Language such as pair work, group work, whole class discussion, stations, formal and informal debates and circle work. Resources currently being used in our school include the following programmes: Rainbow English Programme and Starlight programme. These programmes are not used exclusively and in isolation, teachers draw on their knowledge and experience to use variety of games, pictures, short clips, stories etc to suit the topic in question.

Bearing in mind the context of the school some children may lack confidence with the use of language. The nurturing of their language capabilities is a priority and the provision of challenges is of paramount importance. New entrants coming from different cultural and socio - economic backgrounds often require additional assistance. This is addressed with our EAL teacher in conjunction with the class teacher and SEN teachers.

5.  Reading Objectives

The aim of this plan is to provide a structured and sequential programme for teachers to enable children to:
A) Develop reading fluency through print awareness, phonemic awareness, word identification strategies, and sight vocabulary.
B) Develop their comprehension and analytical strategies
C) Expand their understanding and usage of grammar, syntax and punctuation.
D) Develop their appreciation of the richness and diversity of reading material.
E) Experience the pleasure and fulfilment to be gained from reading.

6.  Reading – Methodologies
Aims for Reading:
In the area of reading development we aim to:

·  promote positive attitudes and develop the appreciation of reading
· develop print awareness, an understanding of the purpose of print, and a control over the different ways meaning is derived from print
· develop a range of reading skills and abilities that would include phonemic awareness, word identification strategies and a growing sight vocabulary
· develop an appropriate range of comprehension strategies to help interpret text beyond the literal level (prediction, inference, etc.)
· develop an awareness of the richness and diversity of reading material reading from a variety of texts of gradually increasing complexity
· engage in and enjoy sustained silent reading
· enhance emotional and imaginative development through reading
· develop cognitive ability and the capacity to clarify thinking through reading 
· Use the class library to increase fluency and interest in books.
· Use explicit instruction of reading skills and strategies to enable at-risk children to participate more fully in literary experiences.

        Print-Rich Environment
We are very conscious of the importance of a print-rich environment throughout all classes and a variety of examples of a print-rich environment are evident in our school including big books in a range of genres, picture books, independent reading books, charts of poems, songs and rhymes, labels and directions, name charts, written materials produced by the children, jobs chart, timetables, word charts, magnetic surfaces and magnetic letters, notice board (messages for children to read including Green School Board), charts of days, months, seasons and festivals, calendars etc.

Basic Sight Vocabulary
Basic sight vocabulary is an important component of the language base the child needs. It will be acquired from a number of sources, such as language experience material, large-format books, environmental print, labelling, flash cards, noticeboards (Green Schools, Wellness and Wellbeing, Maths Language Display), etc. Sight vocabulary will be developed through selecting common words, core words, and words from the text being studied, high interest words, Dolch list, and social sight vocabulary. 


Phonological Awareness
Phonological awareness will be developed through:
· Syllabic awareness – syllabic blending, syllable segmentation, syllable counting and syllable isolation.
· Onset and rime – nursery rhymes and rhyming poems, detecting rhymes in stories, rhyme judgement, rhyme generation.
· Phonemic awareness – identify initial sound – final sound - medial sound;
· Phoneme blending
· Phoneme deletion
· Phoneme isolation
· Phoneme substitution
· The appendix at the end of this plan shows the phonics that are covered in juniors, seniors, 1st and 2nd class. This is to ensure that all phonics are thoroughly covered and also to guide future teachers in these classes and guarantee continuity.

Comprehension Skills
The comprehension skills that will be developed through language activity in our school include analysis, synthesis, inference, deduction, summarisation, evaluation and correlation. Teachers explicitly teach a number of strategies that relate to both factual texts and fictional texts including scanning, skimming, search reading, KWL, reflective reading, brainstorming and categorising, sequencing, predicting etc. by modelling the language and process for children. Comprehension skills are developed through oral and written work with emphasis on meaningful discussion. 

Reading Material
We aim to use a variety of reading material such as big books, class readers, parallel readers, poetry anthologies, class novels etc. Big books are used to expose children to reading in order to develop their receptiveness to language. It also provides children with an opportunity to talk about reading and expose them to the conventions of print. The class reader is used to develop reading skills such as word attack skills, dictionary work, comprehension, information retrieval skills etc. Teachers ensure that their use of questioning on the class reader is differentiated to cater for the varying needs within the classroom. Parallel readers serve to give children the opportunity to read independently at their level to ensure they view reading as an enjoyable activity, to develop fluency and heighten their self-esteem. We endeavour to select reading material that lends itself to group/individual recitation and to emotionally and imaginatively engage in activities such as character development, discuss why they chose a particular text, respond to material read through drama, art and music etc. We have adopted a variety of approaches such as collaborative reading, independent reading, group reading, whole class approach etc. and we aim to strike a balance throughout the year. 

Strategies that we have implemented to improve reading fluency and comprehension in our school are as follows:

Literacy Lift-off
This is a 6 week intensive reading programme which is available to Junior Infants to 3rd Class, using the PM + set of books . This intervention is used  to support fluency and high frequency word recognition.

.
Dear Time
Children can be given opportunities to select reading material and read for pleasure for a sustained period.

Classroom Library
All children have access to an in class library from which they are free to pick books which are of interest to them. Children are also encouraged to bring in books from home that they are interested in.

         Whole School Initiatives for Reading
· World Book Day
· D.E.A.R. time
· Paired/Buddy Reading
· Study of Authors and Visiting Authors
· Visits to library
· Decodable readers
· Literacy lift off

          Supplementary Resources for Reading
· Big Books 
· Class Library
· Novels
· Graphic novels
· Read Theory online comprehension work
· Poetry & Rhyme Books
· Story Books
· Fairy Tales
· Books of Myths and Legends
· Posters
· Interactive whiteboard resources
· Games
· Activities




7. Writing Objectives
Aims for Writing
In the area of writing development, we aim to:
· develop competent and confident writers in all First Steps writing genres
· develop print awareness and an understanding of the purpose and conventions of print
· promote a growing sight vocabulary
· utilise the various comprehension strategies
· write for different purposes and different audiences
· learn to edit and refine writing and develop a sense of appropriate presentation
· develop a personal style of writing and learn to distinguish and use appropriate levels of formality
· share writing experiences with others
· use computer technology in learning to write.
8. Writing - Methodologies
The Process of Writing 
The school’s approach to writing concentrates on the writing process in order to develop the child’s expressive and communicative abilities. Through the process of writing, children will explore a selection
of independently-chosen topics, through a variety of genres for different audiences within a whole school that values children’s writing.

Fostering the Process of Writing 
The school will provide opportunities for children to write for real purposes and real audiences, recognising that drafting, editing and redrafting are at the heart of the writing process. Free writing will be used to enable the children to become independent writers. Teachers can access the PDST’s Seven Steps to Teaching Writing to guide them as they seek to develop children’s writing abilities in a number of genres. 

 Genres of Writing 
The purpose of the writing and the audience for whom it is written will determine the genre. We teach genres appropriate to each class level from 1st Class onwards. In Ardcroney N.S. we place emphasis upon the following genres:
· Recount Writing – 	e.g. school trip
· Report Writing – 		e.g. factual life history of a butterfly or book review
· Explanatory Writing – 	e.g. how a volcano is formed
· Procedural Writing – 	e.g. rules, directions and recipies
· Persuasive Writing – 	e.g. debate
· Narrative writing – 	e.g. writing a book or story
· Letter Writing
· Writing to Socialise
· Free writing
In teaching the genres of writing, the children will encounter the genres through reading/being read to, teacher modelled writing, shared writing, guided writing, leading to independent writing.
1. Familiarisation with the genre
2. Analysing
3. Modelled Writing
4. Shared Writing
5. Guided Writing
6. Independent Writing
7. Presentation to audience




Poetry 

In order to develop the child emotionally and imaginatively, we will encourage children to listen to and write poetry. Children will be given the opportunity to work as a whole class, in groups and pairs as well as individually when writing poetry and the writing of different types of poems will be modelled
e.g. Limericks, acrostics, riddle poems, rhyming poems, pyramid poems. However this list is to be added to during the year by each class teacher in order to cater for children’s needs and interests. 

Handwriting 

Good habits in handwriting are developed at an early stage e.g. posture, paper position, pencil grip (3Ps). As per the primary language curriculum, children will be encouraged to write legibly and fluently in a chosen script using a personal style, ensuring correct formation of lower and upper-case letters. As children have been taught to form letters in joined script they will be encouraged to write in this script. Throughout the school there is an emphasis on penmanship.

Spelling 

In Ardcroney N.S.we recognise that spelling must be viewed as a fun activity by the children, and we acknowledge that spelling activities must be written, as oral spelling is of little value on its own. We understand that mastering spelling is a developmental process and when children attempt to master the complexities of English spelling they go through a number of overlapping developmental stages:
· Using sound-letter relationships		Using pattern		Using meaning
We also believe that spelling must never be a barrier to children’s writing. While we do not want to dampen a child’s enthusiasm to write, we will endeavour to promote accurate spelling. To this end we are very conscious of the value of invented/approximate spelling as it allows children to self-correct their attempts as they move through the different stages. “However direct instruction can be of benefit to those who fail to spell accurately, particularly children who find it difficult to develop literacy.  Direct
instruction in spelling should be undertaken in the context of reading and writing and should be guided by information derived from the children's approximate spelling.” (TG. P85, 1999 English Primary Curriculum) The convention of spelling will be achieved progressively through a multidimensional approach.
This will include:
· Linking spelling with the development of phonological and phonemic awareness
· Linking spelling with onset and rhyme
· Building up a bank of commonly used words
· Having a rich experience of environmental print
· Compiling word walls and personal word banks e.g. personal names, local place names, seasonal words etc.
· Using dictionaries and thesauruses
· Becoming familiar with common spelling rules and the realization that not all spelling is phonetically based.
· Using Morphology as a basis to aid spelling and indeed further understanding of vocabulary.
· Accepting approximate spelling in creative writing.
· Using strategies such as:
1. Predict, look, say, cover, write, check
2. Mnemonics
3. Rhythm and rhyme
4. Breaking words into syllables
5. Exaggeration of the word
6. Slow articulation
7. Using the word in sentences
8. Synonyms

Spelling tests and dictation exercises may occur each week with students in 1st – 6th class. These tests may be based on the spelling programmes currently being used in our school, namely Spell Well . If a class is studying a specific topic spellings may be based on this. Also spellings in senior classes can be based on morphology. Infant classes also use Jolly Phonics and engage in regular encoding activities.

Use of Dictionaries and thesauruses
Dictionaries will be used from Third Class. Formal time will be devoted to teaching the children how to use a dictionary correctly. For this purpose, a child friendly dictionary will be selected and provided by the school.
5th and 6th Classes will also have some class copies of a more sophisticated dictionary, and pupils will be encouraged to use these.

Grammar and Punctuation 
We aim to teach grammar and punctuation in the context of the children’s own writing and/or reading and we emphasise the oral aspect of teaching. 
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9.  Language

The two fundamental principles of the English language curriculum are:

· Children learn language and learn through language (Curriculum p. 3)
· Language learning is an integrated process in which it is difficult to separate the functions of oral language, reading and writing. For example a lesson in oral language may have related activities in reading and writing and may also address a number of strands e.g. competence and confidence in using language and developing cognitive abilities through language (Curriculum p.2)

The three strands of Oral language, Reading and Writing, as outlined in English: Additional Support Material (2005), remain unchanged as do all of the content objectives. The content objectives for each strand are represented under two categories: development and skills.

10.  Strands and Elements
Across the strands of oral language, reading and writing, the elements describe essential language learning. Each element has a set of Learning Outcomes, which describe important language learning in terms of concepts, dispositions and skills.

The elements of language learning across each of the strands are:
1. Developing communicative relationships through language
2. Understanding the content and structure of language
3. Exploring and using language



1

	Elements
	Oral language
	Reading
	Writing

	Communicating
	Engagement, listening and attention (intentionality, verbal memory) Social conventions and awareness of others (relevance, turn-taking, extra and paralinguistic
skills)
	Engagement (intentionality) Motivation and choice (relevance)
	Engagement (intentionality) Motivation and choice (relevance, purpose, audience)

	Understanding
	Sentence structure and grammar (syntax, morphology) Acquisition and use of oral vocabulary (semantics, verbal memory, articulation skills) Demonstration of understanding (semantics)
	Conventions of print (meaning and interpretation of text/illustration) Phonological and phonemic awareness Phonics and word recognition (alphabetic principle, word identification strategies)
Reading vocabulary (semantics)
	Conventions of print and sentence structure (syntax)
Spelling Vocabulary (semantics)

	Exploring & Using
	Requests and questions Categorisation Retelling and elaborating (narrative text and response) Playful and creative use of language (aesthetic dimension of language) Information giving, explanation and justification (expository text)
Description, prediction and reflection

	Purpose, genre and voice (awareness of author’s purpose) Comprehension (comprehension, text organisational structure and fix-up strategies Fluency and self- correction (accuracy, fluency and meaning)
	Purpose, genre and voice (sense of voice, aesthetic dimension of text) Writing process (using processes, structures and language register) Response and author’s intent author’s purpose and responding) Handwriting (legibility)









11.  Planning, Teaching and Assessing for Learning
The Primary Language Curriculum helps teachers to support children’s language learning and development through the process of planning, teaching and assessing for learning in English. Four parts (components) of the Primary Language Curriculum work together to support teachers’ planning, teaching and assessment for language learning: Learning Outcomes, Progression Continua, Examples of children’s learning and development, and Support Material for teachers.

Together, the Learning Outcomes and the Progression Continua provide important reference points for teachers to plan for, and make judgements about, children’s language learning. 

The teaching of English will be organised on both a whole-class and team- teaching level. A team teaching approach will be taken to support the teaching and learning of English and will involve the input of the support staff in the classroom. Such will be organised based on the needs of each class and will focus on specific areas of the curriculum.

12.  Assessment and Record Keeping
Assessment is integral to the teaching and learning process. We consider all the different assessment tools we use very valuable:
· Teacher observation
· Teacher designed tasks and tests
· Running records
· Work samples, reports and portfolios
· Standardised Tests
Junior Infants – Bellfield Test,  Jolly Phonics Test

Senior Infants – MIST (Middle Infant Screening Test). MIST is administered in term two. 

1st - 6th Classes: Micra T – Reading Test is administered in May from 1st to 6th class at the end of May each year. 
These tests help to monitor individual children’s rates of progress and levels of attainment as they engage with the language curriculum and by using the information provided in them, we can build up a profile of each child as they progress through the school. This information is also used as to inform teaching and learning. An analysis of the results of the Micra T  is conducted each year. Results of this test are also given in the summer reports to all classess. Scores are discussed and explained to parents at the formal Parent/Teacher Meetings in November.
Assessment of Learning as evidenced in test results will inform Assessment for Learning, thus ensuring that areas of weakness are given priority. Results are analysed on an individual, class and whole school basis. They are also discussed at School support meetings at the start and end of the school year. Results of all standardised tests are kept on file on our Aladdin system.

13.  Children with Additional Needs
· All mainstream teachers are aware of the requirement to differentiate within their classes.
· Teachers work in collaboration with the S.E.T. team to ensure the needs of each child is met.
· A collaborative approach is taken in drawing up of School Support Plans.
· Access to class library
· E.A.L. students are supported by the S.E.T and EAL teacher.
· Parental participation in school life through student support plans.

14. Equality of Participation and Access

All pupils are given the opportunity to:
· Participate in class discussion, presentations, projects and activities relating to competitions
· Participate in all reading activities, have access to the library and avail of all books in the school which are deemed age appropriate.
· Avail of, and use all resources in the school related to literacy, including ICT.
· Participate in all writing activities.
· Have access to services, facilities and amenities in the school environment.
· We encourage gender awareness through promoting consideration of the roles associated with men and women in literature, the media, advertising, elections etc. as well as consideration of the language associated with such roles.

Organisational Planning

15. Timetable
· Curriculum allocation hours to language
· In the infant classes, 5 hours 45 minutes per week are allocated to language. Discrete oral language permeates the entire school day.
· In 1st-6th classes, 7 hours 45 minutes per week are allocated to language. Particular attention is paid to specific language related to each individual subject.
· The process of language development is also supported through integrated activities, cross curricular approach and thematic topic work.
16.  Resources and ICT
· Each classroom is equipped with an interactive whiteboard
· Teachers also have access to interactive white boards,  CD Players, iPads, and resources books
We are aware of the value of ICT in the teaching and learning of English by contributing to the print-rich environment, in supporting the development of word identification, spelling and other reading skills through reinforcement software and the Internet. We are very aware of the value of content-free software e.g. Microsoft Word, in enhancing the process writing approach advocated in the curriculum and children in our school are encouraged to publish their work using ICT in order to enhance the standard of presentation of their work, giving them added pride in the final product.

17.  Individual Teachers Planning and Reporting

· Each teacher follows the guidelines of the whole school English Plan
· Fortnightly/Yearly plans are prepared by each teacher.
· A cúntas míosúil is submitted to the Principal where it is kept on the server.
18.  Staff Development

· Teachers are encouraged to attend continuous professional development courses available online and in Educations Centres.
· Teachers are encouraged to share their expertise gained at such courses. A strong collaborative ethos exists among the staff.

19.  Parental Involvement - Home School Links
The school recognises that parents are the primary educators and that they play a crucial role in the language development of their children. This plan and the Curriculum documents are available for parents to inform them of the programme for English and the new Literacy Strategy. Children are encouraged to discuss the content of their homework.
· Parents are made aware of the central importance of oral language in the learning process.
· Parents are made aware of the importance of involving children in purposeful language activity. Parents could assist their child’s oral language development by discussing the school day with their child, taking an interest in what they are learning and talking with their child on a nightly basis.
· Parents can support their child’s reading e.g. paired reading, shared reading, storytelling, reading environmental print, ICT Programmes, homework – hearing reading and talking about reading, local library, ,World Book Dayetc.
· The school can support parents in accessing suitable reading materials by giving them information about the local library.
· Information will be shared with parents through discussion at parent teacher meetings, the schools facebook, Twitter, Instagram pages and school website.
· Each year parents are met in November at Parent Teacher Meetings to discuss their thoughts and receive feedback from teachers regarding their child’s school life.


20.Community Links
· The following members of the community can become involved in supporting the schools language programme: Garda Síochanna, Fireman, Local Coaches, other local charities as well local musicians, writers etc. (where possible).

Success Criteria
The success criteria of this Whole School English Plan is one which needs to be evaluated over a period of several years. Among the items which will be considered when seeking to identify if objectives have been met are the following:
· Evidence of teacher preparation having been based on this plan.
· Evidence that the procedures in this plan have been consistently followed.
· Evidence that all children have achieved a degree of progression along the milestones during the year.
· Results from the MIST will be considered valuable means in giving an overall view of progress but we must bear in mind that they are only a partial representation of progress.
· Children’s input and feedback regarding their own learning.
· The observation skills of the class teachers and S.E.N. teacher are a major indicator of success, particularly in the area of oral language – which in itself is difficult to evaluate as each child may be developing at his/her own rate.


Implementation
(a) Roles and Responsibilities
This plan will be developed, implemented and supported by the Principal, all staff members, parents and pupils.

(b) Timeframe
This revised plan is currently being implemented and will be reviewed at regular intervals.



Review
(a) Roles and Responsibilities
An informal review will take place at planning meetings/staff meetings by class teachers at different levels.
(b) Timeframe
A formal review will take place after a period of four years and will be the responsibility of the Principal / ISM / BOM.


Ratification and Communication

Roles and Responsibility
Development and progression of Language curriculum from whole-school level will be led by ISM team member through use of Croke park hours / staff meetings and teacher communications. 
The following people have particular responsibilities for the ongoing monitoring of the policy: Class Teacher, SEN teacher, pupil, Principal, Parent/Guardian, ISM post-holder, Home/School Community Liaison teacher. BOM to provide oversight role. 




Ratification & Communication




The policy was presented to BOM and ratified on _____________ and communicated to the school community. 





























Appendix:
 Junior Infants

Rhymes/poems:
Humpty Dumpty
Twinkle Twinkle Little Star
Hickory Dickory Dock
Start Light, Star Bright
One, two, three, four, five
Hey Diddle Diddle
Mary Had a Little Lamb
One, Two, Buckle My Shoe
Dingle, Dangle Scarecrow
Itsy Bitsy  Spider
Miss Polly Had a Dolly
Little Miss Muffet
Pat a Cake Pat a Cake 
Jack and Jill
Little Jack Horner
Rain Rain Go Away
It’s Raining It’s Pouring
Pease Pudding Hot
Polly Put the Kettle On
Little Boy Blue
Roses are Red
This Little Piggy
Little Bo Peep
Mix a Pancake
Baa Baa Black Sheep
Row Row Row Your Boat
Mary Mary Quite Contrary
Pizza on the Table 
Georgie Porgie
Old Mother Hubbard
Sing a Song of Sixpence
Jack Be Nimble
There was a Crooked Man

Phonics:
Jolly Phonics Groups 1-7
s,a,t,i,p,n,c,k,e,h,r,m,d,g,o,u,l,f,b,ai,j,oa,ie,ee,or,z,w,ng,v,oo,y,x,ch,sh,th,qu,ou,oi,ue,er,ar

Dolch list words:
The, to, an, he, a, I, you, it, of, in, was, said, his, that, she, be, me, we, for, on, they, but, had
at, him, with, up, all, look, is, her, there, some, out, as, be, have, go, we, am, then, little, down


Comprehension strategies
Predicting, Questioning, Summarising(retelling), Making Connections

List of novels/big books:
Picture books from class library read daily. 

Examples include: We’re Going on a Bear Hunt, The Gingerbread Man, Room on the Broom, Owl Babies, How to catch a star, What the ladybird heard?, The Witch with an Itch, Ready, Steady, Ghost, Pig in the Pond, After the Fall, Cave Baby, Zog, Handa’s Surprise, The Jolly Postman, The Three Little Pigs, The Gruffalo, Goldilocks, Pinocchio, Hansel and Gretal, Little Red Riding Hood, Jack on the Beanstalk, the Elves and the Shoemaker, The Enormous Turnip, Herman’s Holiday..

Writing Genres:
Recount 
Procedure
Report 
Explanation
Free writing opportunities daily 

Grammar and punctuation:
Spacing between words, full stops, commas and speech bubbles 

Handwriting;
Pre-cursive

Spelling plan or approach:
Encoding/Segmenting CVC and CCVC words. Some children will be challenged to encode CCVCC words.
Word families - at, -in, -am, -ig, -ug, -en, -ot, -op

Other information:
Wordless Readers (Big Cat), CAPER
Decodable readers (Red Squirrel) Supplementary , Jolly Phonics Decodables, Dandelion Readers
Decoding CVC, CCVC, CCVCC words
Phonogoical Awareness –Phonemic Awareness games and activities 



Senior Infants

Rhymes/poems:
Hickory Dickory Dock		Little Miss Muffet		Winter		Humpty Dumpty
Mary had a Little Lamb		Days of the Week		Five Little Penguins	Jack and Jill
One, two, three, four, five	The Coat Song			Baa Baa Black Sheep	Hot Cross Buns
Hey Diddle Diddle		Diddle, Diddle Dumpling	Old McDonald		Pat a Cake
Dingle, Dangle Scarecrow	Months of the Year		Spring			Right Foot, Left Foot
I’m a Little Hedgehog		Christmas			Daffodils		Summer Clothes
Leaves are Falling		I’m a Little Penguin		Miss Polly		Summertime

Phonics:
Initial sounds: s,a,t,p,i,n,ck,e,h,r,m,d,g,o,u,l,f,d,j,z,w,v,y,x
Diagraphs: ch, sh, th, ai, oa, ee, or, ie, ng, oo (short), oo (long), ue, er
Segmenting and blending cvc/ccvc words using Jolly Phonics Classroom programme and games 
Play with, recognise and manipulate sounds such as syllables, rhyme, onset-rime and phonemes.
Recognise, name and sound common letter patterns, displaying some word-identification strategies when reading texts.

Dolch list words:
Jolly Phonics tricky words 1-60
Identify and read high frequency words accurately.

Comprehension Strategies:
Predicting (actions, events, processes).
Retelling and summarizing (demonstrating understanding using correct tense and vocabulary).
Visualising (creating images from text).
Relating real and imaginary texts to the real world
Questioning (asking and answering open and closed questions to seek help, get information, develop understanding, clarify and extend thinking)
Sequencing and ordering

List of novels/big books:
Actively listen to and respond to texts in a range of genres, using picture books from classroom library.
Read and communicate about text using a range of books, for example PM+ books, red squirrel decodable readers, and other decodable books and passages during literacy stations.
Identify basic conventions of print in text.

Writing genres:
Recount


Grammar and Punctuation:
Use sentences with correct tense, word order and sentence structure.
Vocabulary rich environment.
Teacher modelling correct sentence structure.

Handwriting
Pre-cursive style handwriting.
Just Handwriting Senior Infants scheme,  project copies, free-writing copies.
Letter formation rhymes.
Recognise, name, sound, and write all lower- and upper-case letters.

Spelling plan or approach:
Segmenting and blending using magnetic letters, Jolly Phonics Classroom, mini whiteboards, picture prompts, etc.
Recognise, name and sound of letters.
Use their sound knowledge to attempt spellings.


First Class:
Poems
“Horray, Horray” It’ New Year’s Day
Mother Chocolate Valentine
When the Giant comes to Breakfast
Recipe for the Hippopotamus Sandwich.
Waiter there’s a dog in my soup.

Spell Well  Programme
Short vowels,
A,e,i, o, u
Ch, sh, th. 
Au,ay,aw, or,er, ir, or, ur
Blends –  cl, fl, dr, cr, pl,  tr,  dr
Ch and sh
Ee long e
Ou and ow
Ss, ll, ff , ss, ng, ck endings.  
Ee and ea say the long e sound. 
Magic e with a, I, o, u
Soft c and g
Long o  and long o.
Long I 
Ck, nk, sk
Oi, oy, ar, or, ir, ur, er








Writing genres: Starlight English Programnme
Recount Writing.
Cloze Procedures. 
Book Covers. 
Procedure Writing. 
Making Predictions. 
Writing to socialise – Invitations and Letters. 
Report Writing. 
Character Building. 
Narrative Writing. 
Poetry Writing. 
Explanation Writing.  
Persuasion Writing. 

Grammar and punctuation: New wave English in Practice.
Capital Letters and Full stops. 
Word families
Nouns. 
Verbs
Ed and ing to words
What is a sentence?
Adjectives
Joining words
Question words and question marks 
Question Marks. 
Capital Letters – Days and Months. 
Proper Nouns. 
Handwriting:
Just Handwriting – Pre Cursive Handwriting Programme (First Class). 

Spelling plan or approach:
Spell It 1 Programme.
Testing on a Friday. 

Second Class:
Rhymes
(Taken from Rainbow English Programme; ‘On the Move’, Stage 2 Book 2)

 ‘Mice’ by Rose Fyleman
 ‘Last Night I Dreamed of Chickens’ by Jack Prelutsky
 ‘Splish! Splash! Splosh!’ by James Carter
 ‘The Brown Bear’ by John Foster
 ‘The Swimming Pool’ by Jody Weissler
 ‘The Fairy House’ by Rose Fyleman
 ‘How They Sheep’ Anonymous
 ‘I Met a Dragon Face to Face’ by Jack Prelutsky
 ‘Books’ Anonymous
 ‘Roar’ Anonymous


Phonics:

Short vowels
Initial blends
Final Consonant bends
Magie e
Ck words
Final sounds – ch, sh
Long A – ai, ay, a_e, eigh, ey, ei
Long I – ie, y, i-e
Final sounds – ch, tch
….tion, …sion says shun
Hard and soft sounds
Silent letters
Long u – ue, u-e, ew
Oy says oi
Long O – o,ow, o-e, oa
ir,ur,er
Revision

Comprehension strategies:
Prediction
Making Connections
Scanning
Asking Questions
Creating images

List of novels/big books:
The Owl who was afraid of the dark

Writing genres:
Recount
Letter writing
Procedural
Persuasive
Narrative
Poetry

Grammar and punctuation:
Capital Letters
Nouns, Proper Nouns
Question Marks
Verbs
Past Tense
Adjectives
Alphabetical Order
Plurals
Compound Words
Exclamation Marks
Speech marks
Paragraphs
Contractions
Past and future tense
Revision

Spelling plan or approach:
Look, Say, Cover, Write Spelling sheets based on phonics from Let’s Talk Literacy scheme

Other comments:
We do daily Differentiated Reading Groups using readers from the Red Squirrel Decodables, PM readers or Novels. 
The first half of this session focuses on reading silently and aloud, discussing the story and answering questions orally using the various comprehension strategies.
The second half of this session focuses on either
(a) Differentiated comprehension workbooks
(b) Oral language
(c) Handwriting without Tears
We cover these in blocks or on set days.


Third class:
Poetry
(Taken from Rainbow English Programme; ‘Ready to Go’, Stage 3 Book 1)

 ‘Flying Machine’ by Hildan Offen
 ‘Spaghetti! Spaghetti!’ by Jack Prelutsky
 ‘Waiting at the Window’ by AA Miline
 ‘Wizard’ by Richard Edwards
 ‘The Silver Fish’ by Marcus Pfister
 ‘From a Railway Carriage’ by Robert Louis Stevenson
 ‘Brother’ by Mary Ann Hoberman
 ‘Bear in There’ by Shel Silverstein
 ‘Allosaurus’ by Jack Prelutsky
‘Wizard’ by Richard Edwards



Phonics:
Homophones
middle word vowel sounds e.g, ai, oe, oa, ea, oo, ei.
Soft c
Soft g
Silent h, b, g, k. 
Plurals – es, ies
Contractions
Prefixes dis, re, mis
Suffixes er, est, ful, less. 



Dolch list words:
[image: ]
Comprehension strategies:
Creating Images, Skimming, Scanning, Self-Questioning, Comparing, Inferring, Predicting.

Novel:
[bookmark: _Hlk212839293]Brush A Tale of Two Foxes by Pierce Feiritear


Writing genres:
Recount
Report
Narrative
Procedure
Explanation
Persuasive

Grammar and punctuation:
Capital letters
Question marks, exclamation marks, full stops, end punctuation. 
Commas in lists
Plurals
a, an and the / its and it’s
Speech Marks
Common nouns and proper nouns
Verbs in the past and future tense
Adjectives, comparative adjectives
Prepositions of place, prepositions of time
Apostrophes – contractions, possession
pronouns
Conjunctions
Homophones
Proofreading

Handwriting:
Joined script

Spelling programme:
Spelling Made Fun D (ABC Publications)

Fourth class:
Poems (taken from the Rainbows English Programme)

‘Wizard’ by Richard Edwards
The Dentist & the Crocodile’ by Roald Dahl
Whipping Up a Storm by Jill Townsend 
Take Note by Paul Cookson
The Spider and the Fly by Mary Howitt 


Phonics/spellings:
Aw, au, or, ore ,oar, o, ou, oi, oy, ar, or, our, ought,ough, aught, homophones, ble, dle, kle, el, al, il, ery, ary, ory, silent k w l, contractions, il, common misspellings, ch, th, sh, soft c, soft g, se, ve, ive, ie, ei, plurals s, ies,ves, ant, ent, ist, tion, sion, cian, cher, ture, sure, ous, ious. Prefixes, ex, sub, trans, suffixes, able, ible and difficult words. 

Comprehension strategies:
Prediction
Visualisation
Making connections
Questioning
Infering

Novel:
Brush A Tale of Two Foxes by Pierce Feiritear

Writing genres:
Recount
Report
Procedure
Narrative
Explanation
Persuasive

Grammar and punctuation:
Capital letters
End punctuation
Apostrophes of possession
Apostrophes of contraction
Direct and indirect speech 
A, an, the
Homophones
Nouns
Punctuating and direct speech
Plural nouns
Verbs
Conjunctions of time
Conjunctions for cause and effect
Interesting verbs
Adjectives and comparative adjectives
Choosing more interesting adjectives
Subject-verb agreement
Prepositions- time place and direction
Adverbs
Pronouns
Dictionary skills

Handwriting:
Joined script

Fifth class
Poems:
Poetry from “Starlight”Programme.
· Jabberwocky
· A Dragon’s Lament
· Acrostic Poetry- following a particular topic
· Jabberwocky
· A Dragon;s Lament
- Seaside Scene
- Summertime

Phonics:
Phonics, Spellings & Morphology taught in conjunction- digraphs, letter patterns, consonant & vowel digraphs, long vowel sounds, root words, syllables, silent letters, prefixes and suffixes. 
Phonemic Approach to Spelling: Spell Well 5


Comprehension strategies:
Extending and Using Background Knowledge
Making Connections
Inferring
Determining Importance
Prediction
Visualising
Summarising
Sequencing
Clarity
Question 
Synthesise.

Vocabulary
Starlight Series- New words highlighted in text (Fiction/ non-fiction, comprehension, poetry, writing genres
Read at Home
Novel- New vocabulary taught while reading class novel
New vocabulary taken from Picture Books
Dictionary Work- to gain independence in learning new vocabulary
Building words using roots, prefixes and suffixes to build word understanding and vocabulary


List of novels/big books:
Percy Jackson & the Lightning Thief
The Boy at the Back of the Class	
When Jessie Came Over the Sea 	Counting on Katherine
The Name Jar				The Invisible
After the Fall				Hair Love
The Day we Begin			The Empty Pot
Mr Peacock’s Apples			Enemy Pie
After the Fall				Strictly no Elephants
Wildflower Girl			I’m Australian too
Henry’s Freedom Box			The Dot
Those Shoes				Jabari Jumps
Playing at the Border			The Oldest Student
The King Who Was Scared of the Dark

Writing genres:
Non Fiction – Information Texts
Recount
Narrative 
Procedure 
Report
Explanation
Persuasive

Grammar and punctuation:
Capital Letters					Adverbs
Punctuation					Adjectives
Paragraphs					Adverbs
Antonyms & Synonyms			Possessive Pronouns
Verb                                                                        Speech Marks
Commas                                                                 Nouns
Tense Verbs					Apostrophes
Homophones					Prepositions
Conjunctions

Spelling plan or approach:
Teach spelling rules, roots, prefixes and suffixes
Periodic spelling assessment throughout the year to monitor progress and target needs
Spell Well 5 Phonemic Approach 


Sixth Class:
Rhymes/Poems:
The Listeners
Prince kano
The Road less taken

Comprehension strategies:
Making connections
Predictions
Main idea
Fact or opinion
Authors purpose
Determining importance
Summarising and paraphrasing
Visualising
Inferring
Self questioning
Skimming and scanning
Comparing 
Clarifying
Synthesising

List of novels/big books: (not all used)
Holes By Lois Scaher
The Lost Boy by Eve McDonnell
The Boy in the striped pyjamas by John Boyne.
Writing for Anya by Michael Morpugo.
The One and only Bob by Katherine Applegate.
SOS Lusitania by Kevin Kiely
The guns of Easter by Gerard Whelan


Writing genres:
Recount
Report
Narrative
Explanation
Procedure
Persuasive

Sentence structure, Grammar and punctuation:
Capital letters
End punctuation
Writing sentences
Synonyms
Speech marks
Proof reading and editing
Writing paragraphs
Commas
Nouns
Pronouns
Action verbs
Adjectives 
Direct and indirect speech
Abstract nouns
Plurals
Verb tenses
Homonyms
Silent letters
Prepositions
Antonyms
Apostrophes


Handwriting:
If needed by some students, Ready to Write joined script published by EdCo primary english

Spelling plan or approach:
Study of Morphology
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